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Introduction
Nursing students get exposed to dealing with mental health 

patients in their psychiatric nursing practicum. This clinical practice 
is considered an essential part of their nursing education as this 
prepares them to be able to “know” and “do” the mental health clinical 
principles in practice.1 However, students may fear the experience 
especially if they feel unprepared for the complex practice situations 
that the practicum presents.2 Studies on students’ mental health 
nursing experiences show that although the practice may help them 
gain knowledge and skills3 in the end, it also makes them see the gap 
between theory and actual practice1,4 as well as experience anxiety 
brought about by their lack of sufficient knowledge1,2 at the outset.

It is necessary that nursing students be adequately equipped for 
real-life clinical practice4 as the mental health praxis holds a critical 
role in promoting mental health, preventing problems associated with 
it, and treatment of psychiatric disorder among members of society. 
One sure way of addressing this is by giving them the appropriate 
training the students need. As it is the aspiration of any academic 
institution that its students’ academic qualification be improved5 it is 
thus not surprising that it uses trainings as a form of intervention to 
ensure competence among its learners.

Training is defined as an activity whose goal is to advance 
knowledge, attitudes, and skills so as to increase and enhance learner 
performance.6 This paper posits that sufficient training makes students 
more psychologically ready to step into the real world of practice; and 
such feeling of adequate preparedness actually empowers them in the 
process.

Literature shows the importance and benefits of training6,7 not 
just to the learner but to the organizations (e.g., hospital) as well.8 
Documented body of evidence shows that training activities positively 
impact performance of individuals.7 As such, many organizations 

continually invest on training their people knowing that it equips their 
staff9 as well as give them a competitive advantage along the way. The 
subsequent part of this paper discusses the values of training. 

Benefits of training
Training is systematic method to learning and development 

that advances the effectiveness of an individual, a team, or an 
organization.10 In this section we discuss three benefits that training 
may give: improvement of performance, facilitation of learning, as 
well as enhancement of self-efficacy among the learners.

Training improves performance

Trainings result to better quality performance.7 One study found 
that even a simplified two-hour training method could improve the 
cardiopulmonary resuscitation quality and retention skills of medical 
professionals.11 In-service nursing education was also found to 
heighten nurses’ communication performance in clinical practice.12 

Outside the clinical practice Sultana et al.13 Found that appropriate 
training enhances the performance, competencies, and skills of some 
telecommunication employees in Pakistan. Shah et al.14 on the other 
hand, observed that on-the-job training had a positive impact on 
the performance of employees of microfinance banks in the same 
country. As such, training is a vital and key factor in improving learner 
performance.

Training facilitates learning 

Individuals store and retrieve information or come up with novel 
and creative ideas to solve problems and make decisions when being 
given new information through training. As such, besides improving 
performance, trainings may also impact learner’s declarative and 
procedural knowledge. It may even heighten strategic knowledge 
so that the learner may know when, where, and how a strategic 
knowledge may be applied.7 In a study conducted by Roh et al.15 which 

Nurse Care Open Acces J. 2017;2(1):1‒3 1
© 2017 Mendez. This is an open access article distributed under the terms of the Creative Commons Attribution License, which 
permits unrestricted use, distribution, and build upon your work non-commercially.

Transition course in psychiatric nursing as an 
intervention in facilitating students’ perceived 
preparedness in handling patients with mental illness

Volume 2 Issue 1 - 2017

Ana Joy P Mendez
School of Nursing and Health Sciences, University of Guam, 
Guam

Correspondence: Ana Joy P Mendez, Assistant Professor, 
School of Nursing and Health Sciences, University of Guam, 
Guam, Tel 1671 4880 932, Email dr.anajoymendez@yahoo.com

Received: October 25, 2016 | Published: January 04, 2017

Abstract

This study investigated the impact of training as intervention in facilitating nursing 
students’ perceived readiness in handling patients in their psychiatric nursing practicum. 
A total of 89 nursing students across three school years served as participants of the 
study. Results of self-assessment tests that were given before and after the three-day 
intensive transition course show significant difference in the perceived competence 
of the students to handle mental health patients. Feelings of anxiety in doing clinical 
work significantly decreased after the training. The students perceived the transition 
course as an enormous help in equipping them with the appropriate skills, precise 
knowledge, and sufficient psychological readiness that are necessary in facing up to 
the challenges of actual clinical practice. Results of the study distinctly underscore the 
value of training psychiatric nursing students before exposing them to the real-world 
clinical practice. Practical implications of the results are also discussed.
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looks into effectiveness of integrated simulation-based resuscitation 
skills training among nursing students, it was found that knowledge 
significantly improved after the students were given training. Trainings 
lead to new ideas that may also result to performance creativity as well 
as excellent execution of work.16 Additionally, trainings also facilitate 
consistency in performance among those trained across conditions.7

Training enhances self-efficacy

Evidence from the literature show that training may also boost 
learner’s self-efficacy. Self-efficacy is defined by Bandura17 as belief 
in one’s capabilities. It was found that nurses given training on 
communication have better self-efficacy than before their training.12,18 
Training was also found to significantly improve the internet self-
efficacy of computer students in the United States of America.19 Even 
training on mindfulness was found to effectively increase self-efficacy 
of cancer patients in Iran.20 With greater confidence, learners may 
easily accomplish their task successfully.21 This study investigates 
the impact of training on learners’ perceived preparedness to handle 
mental health patients. It seeks to know if the training given them 
affects their perceived ability, knowledge, and sense of competence in 
dealing with psychiatric patients.

Methods
Sample

A total of 89 students from the University of Guam Nursing 
program participated in the activity. They were from three cohort 
groups who took the psychiatric nursing course in the years 2012, 
2013, and 2014.

Measure

The study utilized two scales: 15-item self-assessment scale and 
7-item post-practicum evaluation scale. 

The 15-item self-assessment scale is an 11-point likert 
questionnaire with least competent on one end and most competent 
on the other. It measures the students’ perceived competence in two 
areas: knowledge and skill on handling mental health patients. The 
scale has a Chronbach’s Alpha=0.98.

The 7-item post-practicum evaluation scale is a 7-point likert 
questionnaire with strongly disagree on one end and strongly agree 
on the other. It measures the students’ perceived proficiency in two 
areas: knowledge and application of knowledge in the field. Higher 
score means better knowledge and application of knowledge in the 
clinical practice. The scale has a good internal consistency reliability 
with Chronbach’s Alpha=0.88.

Procedure

The students were made to undertake a three-day intensive 
transition course prior to exposing them to handling psychiatric clients 
in acute clinical settings. The course thoroughly discussed various 
modalities of interventions and approaches and provided practice 
scenarios so as to give students the “feel” and “hands on” opportunity 
of handling cases before the actual clinical practicum. 

Expected skills that would be acquired after the workshop 
are therapeutic communication skills, basic assessment skills, 
identification of behaviour needing further evaluation, and application 
of appropriate interventions for specific behaviours. Students are 
also expected to describe mental health, nursing roles, technological 

advancement, and treatment modalities; identify theories of care 
management, demonstrate the use of self (nurse) as a tool in assisting 
clients in the recovery process.

The students answered the 15-item self-assessment scale before 
and after the three-day intensive training. At the end of one semester 
practicum, the same students answered the post-practicum evaluation.

One way analysis of variance, t-test, central tendencies, and other 
statistical techniques were used in analysing the data.

Results
Results of the study affirmed the positive impact of training on 

students’ perceived preparedness in handling psychiatric patients. 
This section details this statement. One way analysis of variance 
showed that the three cohort groups did not differ in their assessment 
of their knowledge and skills in handling mental health patients before 
and after the transition course with F(2,84)=1.761 and p>0.01 and 
F(2,84)=3.915 and p>0.01 respectively. Post hoc analysis showed that 
before the training, the 2014 cohort felt the least competent (M=65.09, 
SD=11.34) followed by the 2013 cohort (M=67.68, SD=9.49), with 
cohort 2012 feeling the most competent (M=69.83, SD=8.68). After 
training, however, it is cohort 2013 which felt most competent 
(M=130.88, SD=6.72) followed by cohort 2012 (M=130.03, 
SD=8.604), with cohort 2014 feeling the least competent (M=124.94, 
SD=10.46).

Test for differences on the self-assessment before and after the 
transition course indicated that there is a significant difference in 
the students’ perceived competence before and after the training 
with t(172)=-41.77 and p<0.05. The students felt more proficient 
in terms of knowledge and skill in dealing with psychiatric patients 
after the three-day intensive training than before it. Anxiety level 
also significantly decreased with t(172)=-37.24 and p<0.05. Where 
before the training students experienced much anxiety to face clinical 
work (M=8.99, SD=1.06), such feeling significantly lessened after the 
transition course (M=2.26, SD=1.31).

Post practicum evaluation showed that 97% of the students 
believed they were able to gain knowledge from the intensive three-
day transition course that helped them better understand problems of 
clients, know how to better communicate with patients, and maintain 
professionalism and compassion in the clinical practice. Ninety four 
percent (94%) of them articulated that they were able to put into 
clinical practice the learning’s gained from the training in employing 
apt strategies during challenging situations, in evaluating therapeutic 
actions of other caregivers, and in coping with psychiatric emergency 
situations. Among the participants of the study, 91% stated that the 
transition course increased their confidence in interaction with clients, 
86% declared the training helped lessen their anxiety level, and 72% 
expressed that the course helped increase their satisfaction with the 
clinical practice. Seventy three percent (73%) of them revealed that 
the transition course taught them when to anticipate what is to be 
expected. 

Additionally, 69% of the participants pronounced that the training 
gave them the adeptness to encourage and increase participation and 
compliance from patients as well as provided them the ability to 
increase the overall quality of the care provided to clients. All of the 
student participants recommended that the transition course they were 
made to go through be experienced by the incoming students who 
shall take up the course on psychiatric nursing. That is because they 
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believe that the three-day intensive training was a huge help to them 
as learner-clinical practitioner.

Discussion
The results of the study clearly highlight the value of training 

psychiatric nursing students before exposing them to real-world 
clinical practice. This kind of intervention aptly equips the students 
with the appropriate skills, with precise knowledge, and with sufficient 
psychological readiness, providing them with the necessary arms and 
weapons to deal with the challenges of actual clinical environment. 
As such “preparedness” here refers to being ready to face mental 
health patients psychologically (e.g., confidence, less anxiety) as well 
as in terms of skill and knowledge. One, thus, cannot discount the 
legitimacy of trainings in the nursing practice.

Conclusion
This paper posits that sufficient training makes students more 

psychologically ready to step into the real world of practice; and 
such feeling of adequate preparedness actually empowers them in the 
process. Findings of the study point to the significance of training in 
preparing and empowering the learner, making him/her to be more 
effective in providing mental health care to psychiatric patients. This 
makes trainings indispensable and strategic in terms of developing 
core competencies that are tools in the field of clinical practice.

Practical implications of the results of the study points toward 
the nursing academic institutions’ not being daunted in investing 
on in appropriate trainings for their students. The investment would 
surely not go to waste as besides preparing them cognitively and 
psychologically, the activity may also serve as the academe’s support 
to the students, and guiding them in their quest for excellence in the 
nursing profession. Lastly, the training which leads to satisfactory 
practicum experiences may also encourage the students to take on the 
road of psychiatric nursing as a future career path.
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