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Introduction
What is dyslexia?

There is a diversity of definitions and many views have been 
expressed when describing the phenomenon of dyslexia. Riddick5 
described dyslexia as a hidden disability; that is most common of 
the Specific Learning Difficulties (SpLD), as there are no obvious 
external signs for people to recognise in order to diagnose. Dyslexia 
affects the way information is processed, stored and retrieved 
(Dyslexia and Specific Learning Difficulties in Adults, n.d.). Common 
problems occur with memory, speed of processing, time perception, 
organisation and sequencing (Dyslexia and Specific Learning 
Difficulties in Adults, n.d.). Dyslexia can be said to encompass 
problems with language processing and the impact this has on one’s 
ability, in particular writing and reading.6,7 Visible signs of weakness 
in literacy are seen to be a useful way of diagnosing dyslexia, 
although even this is a common misconception as dyslexia is not only 
about literacy. By literacy this means the ability to read and write 
(My Child Is Struggling with Studies. What Should I Do? n.d.). 
Dyslexia is thought to affect approximately 10% of the population, 
with 4% being severely affected. An estimation of around 375,000 
children have dyslexia in the UK alone8–10 Rising numbers of students 
in the UK who have dyslexia are applying for and studying already 
at university.11

However, when trying to describe and define dyslexia, numerous 
difficulties arise due to the different types of dyslexia and the many 
aspects to it such as the genetic and environmental components. 
Dyslexia concerns many disciplines and each of these make a 
contribution towards it.12 The International Dyslexia Association 
(2002)13 defines dyslexia as a specific learning disability that has a 
neurological origin. Dyslexia is characterised by the difficulties with 
accurate and/or fluent word recognition and by reduced decoding 

and spelling abilities. Difficulties as such result from a deficit in the 
phonological component of language which is often unexpected in 
relation to various other cognitive abilities and provision of effective 
classroom instruction. Secondary consequences may include difficulty 
with reading comprehension that can impede the growth of vocabulary 
and background knowledge. 

Dyslexia is widely recognised to have a genetic component. 
Riddick5 conducted a project on children with dyslexia and their family 
homes. Fifty percent of the children who participated were found 
to be brought up in families where one parent was thought to have 
shared similar problems as a child. It was found that seventeen out of 
the eighteen cases, a parent was identified as probably dyslexic after 
their child was assessed and diagnosed with dyslexia. Two mothers 
were also confirmed as being dyslexic after being formally assessed 
following their child’s identification. This study showed a raised 
number of families sharing the genetic predisposition of dyslexia; 
however it was not proven to be solely genetic. Environmental 
influences and type of upbringing could have played a role within 
this study, but these elements were unnoticed. This study was also 
supported by the findings of Grigorenko14 who reported that the risk 
of dyslexia is 8 times higher in children with a parental history of 
reading difficulties or dyslexia diagnosis. This also makes identical 
twins more prone to dyslexia if the other twin has been diagnosed 
or has obvious difficulties compared to non-identical twins. A study 
by Riddick (1996)5 on identical and non-identical twins reported the 
concordance rate for reading problems in identical twins was 70% 
compared to 43% for non-identical twins.

Having said this with much evidence to support the genetic 
theory, researchers claim that not everybody with genes for dyslexia 
will be affected by it. If this was the case, both studies above would 
have a 100% concordance rate. This means that the environment 
plays a significant role in a person’s development as well as genetic 
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Abstract

This proposal is focused upon and examines the experiences of students with dyslexia 
in higher education. Several previous researchers had conducted similar studies into the 
insights of students with dyslexia,1–3 however it was still an insignificant amount. An 
evaluation was made through the insight and experiences students had of their everyday 
lives. The participants of this study were all University of West London undergraduate 
students, and were all professionally assessed as dyslexic. The sample consisted of five 
participants), three females and two males with a range of different ages and courses. Data 
was collected using a qualitative approach. This was the most appropriate as it would have 
been very difficult to describe and examine experiences with numbers by opting for a 
quantitative approach. Semi structured interviews were conducted and analysed using the 
Thematic Analysis methodology as described by Braun & Clarke.4 All participants were 
overall satisfied with the support and provision they had received from their university 
(UWL); having said this, further investigation and research is needed in order to examine 
perceptions and attitudes of the lecturers and mentors of UWL and other institutions with 
regards to dyslexia. 
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components. Our brains are not completely formed at birth and 
develop and are shaped by our everyday environments.15 With a more 
stimulating and interactive environment, brains will flourish more.

Late diagnosis and impact on self-esteem

Many unfortunate children and students who have dyslexia but 
are not yet diagnosed, are often characterised as ‘thick’, ‘lazy’ and 
stupid’ as peers around them simply do not understand or have any 
other explanation for them not exceeding or even achieving the 
standard grades at school. Several studies have shown that when 
dyslexia is undiagnosed, a lot of anxiety and frustration can be caused 
for the individual involved.5,16 Depending on the severity of dyslexia, 
students can experience various levels of difficulties that can affect, 
in some cases, every aspect of their lives. The lack of support and 
appropriate help can have long term effects for people with dyslexia 
leading up to and throughout adulthood.17

Farmer, et al.1 established that students with dyslexia can suffer 
with the difficulty of their personal independence as they have to 
cope with the course workload, a new living environment, deadlines, 
different ways of learning, making new friends and social circles 
as well as dealing with their finances independently with parental 
support or the support of family members. This can be overwhelming 
to any student regardless, but students with dyslexia are challenged 
in both their intellectual and social lives.1 Furthermore, it is not just 
the change of the environment that can impact their life, but also 
the people in their lives plays a significant part too. People with 
dyslexia often have to endure the negative experiences from teachers, 
parents, friends and peers who misunderstand them due to the lack of 
obvious signs making dyslexia difficult to recognise.18 This hidden 
disability eliminates; those who are undiagnosed, the support that is 
well needed and that one craves for. The people surrounding their 
life can recognise their potential to succeed but cannot explain the 
reason for their academic failings, which can be incredibly frustrating 
for all parties involved. Watkins & Dong19 showed through their 
research that there is a strong positive correlation between a child’s 
self-esteem and their school achievement. Children with dyslexia 
fear that due to their academic failure, the support and love of their 
families will be lost.20 Without high self-esteem, self-belief is dropped 
and it inevitably results in academic failure which some children; as 
mentioned above, results in the fear of loss of support. A vicious circle 
that some children may experience due to not being diagnosed. In 
relation to the interaction between teachers and pupils with dyslexia, 
Dale & Taylor21 found that adults with dyslexia described how 
miserable their life was during school because their teachers’ lack of 
support and understanding. People with dyslexia seek ‘understanding 
and recognition’. Further empirical evidence conducted by Morgan 
& Klein17 confirmed that late diagnosis in adulthood left adults 
with dyslexia feeling inadequate, angry and frustrated through their 
previous years of life. The impact of achievement plays an important 
role in students’ lives also. Gibson & Kendell2 gave great insight 
into students’ thoughts on factors impacting their achievement. The 
students who participated had not been diagnosed as dyslexic until 
they entered higher education (18+). Due to late diagnosis, this led 
towards certain feelings of failure within the school system due to 
the deprivation of support from early on, in turn this supressed their 
positive feelings towards education as a whole.

The importance of early identification

It is said that any learning difficulty is known to have a significant 

impact on education and learning and also on the acquisition of 
literacy skills.10 Long,22 Hall W23 suggested that dyslexia can have 
impact upon an individual’s learning and social and emotional well-
being. However, the impact of these important areas can be positive 
on an individual with dyslexia if the right support and identification 
is provided. With early identification and support, children and 
young adults can obtain a shared successful outcome as non-dyslexic 
children and students. Sherman (2002 cited in Carden, 2007: page 7) 
declared the importance of early identification and early intervention. 
“While dyslexia is brain based and lifelong, it is amenable to 
educational intervention. The educational environment can translate 
a distinct learning difference into a profound learning disability or it 
can trigger neural weaknesses and encourage latent strengths to bloom 
into competencies and talents. With raised awareness and appropriate 
training, recognising the differences that people with dyslexia have 
and providing them the help needed is impeccable”.

One issue that makes early identification difficult is the belief 
that a child cannot be diagnosed as dyslexic until about the age of 
7.5,24 Unanimously, it have been found through a variety of research 
that after they are assessed, dyslexic students feel relieved and more 
excited. The label of dyslexia has finally given them the answer to 
their problems.5 Dowana25 reported from her study that most of the 
university students felt better when they knew that dyslexia was the 
cause of their problems. They felt relieved to know there was an 
explanation for their academic status and that they wasn’t just ‘stupid’ 
or ‘thick’. This helped them recognise that help is available to them 
from their schools and universities, especially where there is a large 
amount of work that they have to deal with for deadlines and exams. 
Moreover, previous studies into this area of early identification 
express the importance of this as early identification is vital in the 
case of dyslexia. Research has shown that later assessment in life 
found some adults felt resentful for going through life believing they 
were unintelligent and resented the loss of opportunities for a better 
education and a brighter future.17 

An early study by Cain26 aimed to raise the awareness of dyslexia 
in higher education. The study consisted of testaments to what it 
is like to be a dyslexic student at university. It also illuminated the 
problem by emphasising all the different manifestations or warning 
signs of dyslexia besides the obvious signs of writing, spelling and 
reading. The students’ revelations also echo into general research of 
into dyslexia. Several main points were made that the disability is 
often accompanied with one more problems including short attention 
span, problems with coordination, and problems with organisation, 
lack of focus, memory problems, word association difficulties and 
also complications with speech.

Despite there being a large variety in research into dyslexia in the 
early 1990’s to present day, the literature on dyslexia falls mainly 
within a few categories:

1.	 The attempts to investigate the nature and explain the causes of 
dyslexia is lacking. 

2.	 The focus upon actual manifestations of dyslexia and/or its 
symptoms. This area does not have enough research and this is a 
highly important aspect of dyslexia. 

3.	 A number of studies; as would be expected, focus on the support 
issues and how students can be helped to overcome the barriers 
they may face as well as how teachers or lecturers can help 
their pupils or students.27,28 However, the literature providing 
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information about the voices and experiences of students with 
dyslexia in higher education is still limited.29 

An increasing number of students are entering higher education 
are being diagnosed with dyslexia or dyslexic related problems. In 
1996, the proportion of dyslexic students not identified as dyslexic 
until reaching higher education system was over 40%.9 The literature 
directed specifically with dyslexia at university is inadequate. More 
research into experiences of students with dyslexia needs to be 
conducted as well as research into teacher and lecturer experiences 
for supporting students with dyslexia. A study by Cameron & 
Nunkoosing30 is one of a few studies that looked into and explored the 
experiences and perspectives of lecturers on students with dyslexia. 
This study also looked into the support of the learning difficulty 
in higher education. They found that those who had personal and 
meaningful experience with people who have dyslexia showed to 
have genuine interest in both experience and perspective of dyslexia 
compared to those who didn’t. This study like several others can be 
shown the help raise the awareness of support for people who have 
dyslexia and also the importance for early identification. Teachers 
and lecturers also should be showed how to adapt the classroom or 
study area for all kinds of students as research has shown that people 
with dyslexia have different learning styles compared to non-dyslexic 
people (Mortimore, 2002). 

Qualitative approach

The data for this research was gathered using a qualitative paradigm. 
The qualitative approach takes the information needed directly from 
the participants that are involved and listens to the different emphases 
that each participant gives31 Each individual conceives differently to 
the same or similar situations and the interpretation that each person 
gives of the world is unique to them.32 Each individuals experience 
is incredibly valuable and significant when giving insight into their 
world and their situation. From this research, more insight can be 
gathered into the experiences of students who have dyslexia in higher 
education.

Semi structured interviews

It was taken into consideration that people with dyslexia 
experience difficulties with reading, spelling and writing.33 The 
best instrument for data collection in this case was semi structured 
interviews. The participants involved wouldn’t have to do a great deal 
of reading, spelling or writing throughout the study in order to ease 
their experience and make it as relaxing as possible. Semi structured 
interviews was also selected as it has been found that people with 
dyslexia found it very frustrating and hard to express their thoughts 
in writing.3 Interviewing is one of the most applied techniques for 
conducting systematic social inquires such as the experiences 
and thoughts of a particular group in society.34 Body language and 
behaviour can also be observed at the same time as listening to personal 
experiences which also gives rich data for analysing. Questions can 
be clarified and explained, and answers can be expanded with this 
technique, making it the most suitable way for gathering rich and in 
depth data that is needed.

Thematic analysis

Thematic analysis is a very common form of analysis in qualitative 
research. Themes within the data are extracted and emphasised to later 
be examined and categorised in order to explain and understand the 

patterns within the data.4 Such themes can then be later backed up and 
explained with previous research. This method of analysis was most 
appropriate as it uses the bottom up approach. The bottom up approach 
is a strategy used for the process of information and the ordering of 
knowledge. This approach pieces together systems of information in 
order to identify more complex systems. Through the individual base 
elements first being specified, these elements of data are then linked 
together forming larger subsystems that in turn are also linked. Data 
ends up growing to be complex and whole.35 Thematic analysis will be 
described in more depth throughout the methods section.

Research question and aims

Over the past few decades, an increase in the interest in trying to 
find what dyslexia is and where it originates from has arisen. Many 
researchers have focused upon children and the effects dyslexia has 
in their lives. When this research proposal was decided, there was 
limited coverage and insight about students in higher education 
who have dyslexia. This proposal aims to gather a better and more 
holistic picture by looking to establish the participant’s experiences 
throughout higher education and before entering higher education. 
By listening to the students speak about their lives and problems that 
they face in order to conquer the completion of their courses, as well 
as their previous experiences and downfalls throughout primary and 
secondary school, a deeper picture can be drawn for analysis and 
conclusion. This proposal allowed each participant the opportunity 
to express their beliefs and thoughts regarding their difficulties 
throughout education. Insight has been given into how they have 
coped and what kind of support, if any, has been available to them. 
Lastly, some of the interview questions were directed into exploring 
the effects that dyslexia may have had on their social lives and self-
esteem.

Research aims/questions:

1.	 The aims of this research is to get an inside perspective of students 
coping with dyslexia in higher education 

2.	 Insight given into their past experiences before higher education

3.	 Find out how proactive the chosen institution is with the students

Methods

Design

This study used a qualitative approach in order to explore the 
experiences of higher education students with dyslexia and how they 
cope with the demands of higher education. The method used for this 
approach was semi structured interviews, this technique produces 
rich and in depth data as it is unstructured and open ended. A semi 
structured interview would bedeemed appropriate for gathering data 
for the qualitative approach because the interview is flexible to allow 
the research to really get into the participants shoes and understand 
their experiences fully. 

In qualitative research, Thematic Analysis is seen as one of 
the most commonly used forms of qualitative analysis. Thematic 
Analysis summarises and explains the data as well as examining and 
identifying patterns or themes which can then be analysed and further 
investigated in relation to the phenomenon they are associated with, 
in this case dyslexia. 

TA has many similarities to Grounded Theory and Interpretive 
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Phonological Analysis, however, TA is not reliant on theoretical or 
epistemological approaches (Braun & Clark, 2006)4 and in turn this 
method of qualitative analysis is more flexible. TA also allows for the 
perception of patterns and themes then produces an understanding of 
the information and topic.35

The use of semi structured interviews as a form of qualitative data 
collection allows the researcher to gather more detailed information 
on the experiences of each participant. This method was most 
appropriate as research interview seeks to describe the meanings of 
central themes in the voice of the participants and the main task is 
to comprehend what the participants say.36 In comparison to other 
qualitative methods such as online data collection, this alternative 
method would be seen as less appropriate in terms of possible 
distress and harm to participants being caused through recollection of 
experiences which may be deemed as a negative ethical implication. 
However in order to abide by the British Psychological Society’s 
(BPS) ethical guidelines, many ethical considerations were put into 
place (refer to ethical considerations section of methods).

Participants

The participants used in this study were a mixture of male and 
female students with dyslexia; three females and two males. There 
was a total of five participants (n=5) included in the analysis, all of 
which had been diagnosed with dyslexia. The demographics recorded 
were the age of participants’, the course they study, their gender and 
when they were diagnosed with dyslexia (Table 1 in results section). 
However their ethnic background was not recorded due to this 
particular demographic not having a prominent impact on experience. 
The participants were given pseudonyms in order to protect identity. 
The participants were recruited through an online university network 
called SONA systems, where the study was advertised. Participants 
for the study were all UWL undergraduate students with dyslexia; 
however they were required to be proficient in English to fully take 
part in the semi structured interview. Participants were then able to get 
in touch by email and the announcement on the psychology network 
on blackboard. 

Table 1 Demographics recorded from participants

Pseudonym Age Gender Course 
studied Diagnosed

Janice 26 Female Psychology
Beginning of Second 
Year at University

Maisy 28 Female Psychology Start of University 
(Foundation Year)

Alice 19 Female Hospitality Start of University 
(Year One)

Malcom 21 Male Psychology Year 13 (Sixth Form)

Michael 21 Male Psychology Start of University 
(Year One)

Materials

A semi structured interview was devised for this study (Appendix 
1). Each participant was audio recorded and data was later transcribed. 
A laptop and separate audio recorder (Dictaphone) were both used to 
record the interviews. Two apparatuses were used in case one failed 
and a backup record of the data was in place. 

Procedure

Before proceeding to advertising the study, a pilot study was 
conducted in order to gain knowledge on whether the questions that 
were to be asked were appropriate and whether the amount of questions 
being asked was suitable. From the pilot study, it was discovered that 
more questions were needed, and more prompts were required so each 
participant could give more in depth information on their experiences. 
After being satisfied with the questions, the study was then put 
forward to the SONA systems for advertisement. After receiving 
the approval required, the study was then live for participants to be 
recruited through in order to proceed to the interview. Participants 
were made aware of the study through teachers and advertisements on 
Black Board which is visible to all, emails directly to the researcher 
allowed participants to respond to the study on SONA. A participant 
information sheet was supplied to each participant at the beginning 
of the interview. This sheet informed participants on relevant details 
about the study and their ethical rights (Appendix 2). Each participant 
who took part was also given a consent form to fill out prior to the 
interview which informed them of their rights and what they were 
agreeing to by participating in the study (Appendix 3). Each interview 
took place at any available given room in the University of West 
London Paragon site at that designated time; the room requirements 
included a quiet room that would be available for a full hour at a 
time. Each interview lasted no longer than an hour ranging from 
30.5minutes to 45minutes. Participants who took part and studied 
Psychology were each granted 5 participation points. Throughout the 
interview, the participant was asked a series of questions with several 
prompts in place. Once the interview finished, each participant was 
debriefed and they were asked if they had any questions. After each 
interview was completed and each participant allowed the data to be 
taken forward, the next process of the study began. Participants were 
assured in order to protect confidentiality that once the data had been 
transcribed, the recordings would be deleted. From this, data was later 
transcribed and analysed using the bottom up inductive method of 
Thematic Analysis (TA), as described by Braun & Clark.4

Six key steps were specified when analysing data with Thematic 
Analysis. In order, these steps include data familiarisation, generating 
initial codes, searching for themes, theme review, theme definition 
and labelling, and finally producing the report. The first phase for 
analysis was data familiarisation. Data was read and re-read allowing 
the identification of patterns and occurrences, this is described as the 
process of ‘seeing’.35 

This initial step is stressed by Braun and Clarke (2006)4 as it is the 
most important step due to the basis of the analysis being provided. 
The second phase was the encoding stage, also known as the ‘seeing 
as’ stage.35 This step is a systematic way of categorising and attaining 
meaningful amounts of data so that patterns can be described. This 
allowed links to be identified in the data, in which themes began to 
emerge from. The next phase was theme searching. The combination 
of codes from the previous phase allowed overarching themes to be 
recognised. These themes accurately depict the data. Themes were 
then reviewed to see how they supported the data and the overarching 
theoretical perspective. This phase allowed themes to be understood 
and explained accurately. The definition of each theme was the fifth 
phase. In this stage, aspects of the data were apprehended, and were 
specifically related back to the entire picture of the data or disregarded. 
All themes that were extracted by this stage should accurately 
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represent the data entirely. By the end of this phase, each theme can be 
explained in a few sentences. Braun & Clarke4 noted the significance 
of researchers thinking about names for themes that ideally give the 
reader a full sense of the theme and its importance. The final phase 
was producing the report. In this stage, themes that emerged were 
presented in a table of themes and subthemes. Commonalities and 
differences were presented, and quotes from the transcriptions were 
used to elaborate and illustrate the full meaning of how each theme 
and subtheme were fabricated.

Ethical considerations

In order to abide by the BPS guidelines, participants were given 
consent forms to fill out briefing describing the procedures involved 
in the study. A participation information sheet was also supplied 
informing them of their ethical rights and what is to be expected as 
well as useful contacts in case the participant had any questions or 
needed to discuss the study with anyone. Data was assured to be kept 
confidential and anonymous by using pseudonyms and any names 
or organisations mentioned were to be removed so identity was 
untraceable back to each participant.37 Some sensitive subjects may 
have arisen during the interviews however each participant knew they 
had the right to withdraw at any stage of the study if they felt at all 
uncomfortable. This was stressed as well as their data that had been 
obtained would also be erased.

Analysis and discussion
The aim of this research proposal was to explore and gain valuable 

insight into students’ with dyslexia lives and how they cope with 
the demands of higher education, and also to explore what kind of 
difficulties they were confronted with. All participants involved had 
very similar thoughts and opinions on their experiences with life as 
a person who is dyslexic. Some thoughts were more in depth than 
others but overall, each individual helped create significant insight for 
analysis using the qualitative method of thematic analysis. It has been 
identified throughout this research that early identification is crucial 
for younger people with dyslexia and new adopted ways of managing 

and supporting those with dyslexia needs to be practised and applied. 

Below is the table of demographics that were recorded. These 
demographics were deemed most appropriate for the analysis and 
evaluation of participants.

Pseudonyms were given to each participant in order to ensure 
confidentiality and privacy. Age was recorded as this demographic 
helped evaluate the differences in experiences of each participant due 
to the variances in years of experience. Gender was recorded to see 
if there were any commonalities or differences between them as this 
would be very interesting to discover.

The course studied was noted due to participation points being 
awarded, as well as the practicality of each course (whether they were 
more practical or literacy based in order to determine difficulties with 
their learning environments).

Finally the age when they were diagnosed was the last piece 
of information taken as this is a key piece of material dictating the 
experiences they had and continue to have. 

Below is the table of themes and sub-themes that were 
conceptualised from the transcripts. Some themes are more general 
while others are more specific. To refer back to all six transcripts of 
the interviews, please see Appendix 4, 5, 6, 7 & 8.

In the above Table 2, the three main themes that emerged from the 
data are presented, each with several sub themes which are a more 
in depth extension of the main themes to further describe the data. 
Each participant had individual insights into coping with dyslexia, 
however all participants drew attention on similar or the same issues 
which helped identify and create these themes above. All participants 
were happy to disclose their past and present experiences with having 
dyslexia; some more than others as some transcripts are longer, so the 
information gathered is a healthy amount and many themes derived 
from each transcript. Below, each theme is explained in depth with 
references to transcripts and previous research for emphasis and better 
understanding.

Table 2 Themes and subthemes derived from the participants’ experiences with higher education that have dyslexia

Theme (+ sub –themes) Example quotation and participant/line number reference (to appendices)

1. Emotional Impact of Dyslexia: 1.1‘The anger crept in because I was like how is it possible that they could have missed this’(P1: line 110, 111)

1.1 Anger/Frustration 1.1 ‘It’s frustrating being compared to Children’(P4: line 5, 6)

1.2 Stupid /Lazy 1.1 ‘They thought I was being lazy, that was so frustrating’ (P1: line 147, 148)

1.3 Relief 1.2 ‘I thought obviously I’m stupid’ (P1: line 153)

 
1.2 ‘Growing up was a negative experience with no support and many teachers calling me lazy and would say 
‘stop being stupid and just try’ like I wasn’t trying hard enough’ (P3: line 12, 3)1.2‘people would huff and call me 
stupid’ (P4: line 23)

  1.3‘It was definitely a relief ’ (P1: line 108)

  1.3‘when I found out, relief was the biggest feeling’ (P4: line 50)

  1.3 ‘it was a weight off my shoulders, a relief really’(P5:line 43, 44)

2. Understanding Learning Styles: 2.1 ‘I am quite a visual learner I can look at  information ex amount of times in order to  process’ (P1: line 129)

2.1 Visual (spatial) 2.1 ‘ I learn visually the best so looking at work and  making it a way I can visually dissolve it in my brain(P3: line 
56)2.2 ‘with learning I like to listen’ (P4: line 56)

2.2 Auditory (listening) 2.2 ‘I like to listen and interpret things in my own  way of understanding. So I record lectures and  make my 
own voice notes’. (P2: line 25, 26, 27)
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Theme (+ sub –themes) Example quotation and participant/line number reference (to appendices)

2.3 Verbal (linguistic)
2.3 ‘I learn a lot verbally so I like speaking too. I like  listening to others speak then interpreting it in  my own 
way so I understand’ (P5: line 37, 38, 39)

3. Self-concept:
3.1‘I think I found myself…has made me feel better  about myself and I don’t feel separate to  everyone now’ 
(P1: line 101, 140, 141)

3.1 Self-esteem 3.1 ‘no longer am I disappointed in myself or upset’ (P4: line 52, 53)

3.2 Self-belief 3.1‘I feel more confident however as I feel lifted now’ (P2: line 47)

3.3 Strengths/Weaknesses 3.2 ‘I feel more comfortable in myself, I have moreconfidence’ (P5: line 52, 53)

  3.2 ‘I have come to believe in myself more like I can actually do it rather than I can’t do’ (P1: line 101, 102)

  3.2 ‘things are more positive, I feel so much better  about myself ’ (P4: line 67, 68)

  3.3 ‘I believe I can achieve like everyone else’  (P5: line 53)

  3.3 ‘My weaknesses are definitely the reading…it’s  so hard to concentrate and understand’ (P1:line 94, 96)

   3.3 ‘my strengths are my enthusiasm and determination’ (P4: line 40)

  3.3 ‘my weakness is reading, then writing, then my lack of concentration and how easy I can procrastinate’ (P5: 
line 32, 33)

Emotional impact of dyslexia

The first theme that emerged was the emotional state of each 
participant from the impact of dyslexia. This theme fell under 
semantic content which is explicit and more descriptive. This theme 
was a big influence on how each individual coped with dyslexia and 
how they all felt about having dyslexia. Most of the initial feelings 
towards dyslexia before being diagnosed were negative and adverse. 
All participants reported feelings of frustration and distress due to the 
lack of support and peers not understanding. Tanner38 reported similar 
findings, feelings of powerlessness and frustrations were described by 
adults with dyslexia due to the lack of understanding from teachers 
and peers. A lot of the frustration grew from having to work twice as 
hard as their peers, not being able to perform or keep up with other 
class mates, as well as being lost in the system by not being noticed or 
diagnosed at an earlier age. Morgan & Klein17 found that adults with 
dyslexia feel cheated and frustrated for all things they missed because 
they were not assessed when they were still in school. 

Anger/frustration

Many of the participants were frustrated with the teachers also, 
as themselves and the teachers knew the ability of the individual, 
however, the misunderstanding of their way of learning had them 
labelled as ‘lazy’ and ‘a failure’. Such negative labels not only 
affected the way the participants felt, but also how they performed 
and developed intellectually and emotionally. Malcom described the 
frustration as feeling hard done by:

‘you feel hard done by sometimes, the frustration of not being 
able to read fluently like everyone else, instead it takes several days 
to understand, sometimes it gets to me but then overall I feel more 
determined’.

Disappointment alongside obvious distress is what several of the 
participants felt, especially when they were younger and undiagnosed. 
This was down to the expectations from others around them and 
also the way they were treated. Michael described the feeling of 
embarrassment and disappointment:

‘growing up and moving to secondary school was confusing as 
well as embarrassing, I was behind on my literacy and I just could 
not understand why I wasn’t like every other kid. Why could I not 
do things like my friends could? I felt more disappointed in myself 
every time I brought home a school report with nothing to show for 
my parents to be proud of’.

Negative comments or actions including bullying is what some 
of the participants had to experience, through enduring name 
calling most of their childhood as the other children simply did not 
understand, nor were they taught to think different from the teachers. 
Teachers need more training in recognising learning disabilities to put 
an end to bullying. Children need to have a better education in the 
different ways other children learn and why they behave differently 
or act differently to themselves. Michael expressed his feelings from 
name calling:

‘…I would always get called stupid or dumb for mixing up my 
words or misunderstanding what is written on the board. It really 
made me upset and feel down all the time’.

Stupid/lazy

All participants expressed the feelings towards the negative labels 
they were given from teachers and peers. Stupid and lazy were the 
most common labels and had a detrimental effect of each of their self-
esteem and emotional state. As just mentioned above, negative labels 
and name calling are a form of bullying. It is unacceptable that even 
teachers were involved with such a vulgar and frowned upon act when 
they are supposed to be the models dealing with it and putting an end 
to bullying. Alice describes the upset behind these labels:

‘growing up was a negative experience with no support and many 
teachers calling me lazy and would say “stop being stupid and just 
try” like I wasn’t trying hard enough’.

One of the hardest experiences that people with dyslexia have 
to endure is negatively from loved ones and friends. This can 
have a significant impact on their lives, their self-esteem and their 
image of themselves. This can have a more detrimental affect than 

Table Continued....

https://doi.org/10.15406/jpcpy.2018.09.00574


A qualitative study of UWL students with dyslexia and how they cope with the demands of higher 
education

475
Copyright:

©2018 Duncan

Citation: Duncan N. A qualitative study of UWL students with dyslexia and how they cope with the demands of higher education. J Psychol Clin Psychiatry. 
2018;9(5):469‒480. DOI: 10.15406/jpcpy.2018.09.00574

the discrimination from teachers and peers. We expect more love 
and support from our family and friends as they are the ones who 
generally know us better and want the best for us, but sometimes 
people experience the same negatively as those who don’t know us 
or don’t care whether we achieve or not. Maisy described the feeling 
a family member who didn’t understand dyslexia and her behaviour:

‘I would get called lazy people thought I didn’t want to read, they 
thought I just used it as an excuse to not go to school. When I was in 
year 6 my aunt told me about my homework, she said I was lazy and 
dumb, not knowing that I didn’t understand it. It made me awkward 
and upset, like a failure’.

Relief

Despite the negative emotions throughout primary and secondary 
school life, once diagnosed, all participants began to see a positive 
change in their lives. Dyslexia was accepted by all for the positive 
aspects it offered them. Riddick (2000)39 found for some people 
who have dyslexia, that the label had a positive effect on them. 
Dyslexia for the participants was perceived more as a gift rather than 
a disability as it made each individual more creative as their brains 
work differently compared to those who don’t have dyslexia. They 
were able to visualise things in a way that non-dyslexic people cannot. 
Expressing the feeling of relief once being diagnosed was one of the 
biggest positives all participants shared. As Janice described, up until 
diagnosis, every day was a struggle:

‘It was definitely a relief because you’re going through school 
and education thinking what’s wrong with me why can’t I keep up…
everything has actually improved, everyone is more supportive and 
they understand me better now’.

This feeling of weight being lifted off their shoulders made a 
huge impact in their lives in a positive way. To have a reason for their 
mistakes and to make sense of how they acted would result in higher 
self-esteem and a more positive look on life. Alice also described 
feelings of relief and happiness when she was diagnosed at the 
beginning of university:

‘I was always embarrassed and distressed through secondary 
school as I could not keep up with my friends...finding out what the 
root of the problem was, it was the biggest relief ever. Knowing what 
dyslexia was gave me the confidence I needed for a long time as I was 
able to accept myself and see the positive aspects to dyslexia like my 
creative side’.

Malcom believed the best thing about knowing he was dyslexic is 
that it changed everything for the better:

‘I’m always striving for better and trying hard to accomplish a 
target. When I finally reach that target there is no better feeling. It’s 
like dominos, I succeed in something challenging and then I get the 
acceptance and praise I have always deserved from my peers. It feels 
wonderful. Then the circle starts again, I become more enthusiastic 
from my last challenge to start a new one’. 

Understanding learning styles

The second theme that developed was the different learning 
styles that each participant had. Three learning styles were identified 
from the participants: visual, verbal and auditory. Learning styles 
are very important to people with dyslexia as their preferred style is 

partially the key to their academic success. Each learning style helps 
the individual to understand what they are learning and to make the 
most out of their learning. ‘Learning style is the type of strategy used 
when an individual’s cognitive style is applied to a learning situation’ 
(Mortimore, 2003: 7).18 Through appropriate teaching methods and 
by using their preferred learning style, a person with dyslexia will be 
able to achieve their targets. Further research into learning styles has 
confirmed that performance in learning improves when an individual 
is taught according to their preferred style. (Mortimore, 2003; Reid, 
2005).18,33 By understanding the way they learn and with appropriate 
tutorials and the right feedback, students with dyslexia can be guided 
by their individual learning style. From this, developmental learning 
strategies in a supportive environment can be created and applied for 
each individual.

Visual (spatial)

Visual (spatial) learning refers tothe use of vision. Learners prefer 
using images, colours and maps to help organise their information 
and communicate with others. Learners are able to visualise plans and 
outcomes, with using drawings and doodling as a form of note taking. 
Janice discussed an effective technique that she used for learning:

‘I am quite a visual learner I can look at information ex amount of 
times in order to process it but also writing it down helps…I write up 
all my lecture notes using diagrams and attractive colours that catch 
my eye…I just keep rereading them, once I feel comfortable that I have 
the basis I can then build on it’.

Chasty (1985)40 suggested that if a student cannot learn in the way 
the teacher teaches, then the teacher must teach in a way the student 
learns. This suggestion raises the awareness that some education 
institutions need to abide by this as many students are slipping through 
the system and failing due to misunderstanding of what they are being 
taught. To support the evidence further for the importance of preferred 
learning style with special reference to dyslexia, Exley (2003)41 
confirms that all the students who took part in the study improved 
their performance and attainment once their preferred learning style 
was recognised and they were taught accordingly.

There are many different learning styles and ways of learning, 
and indeed it is difficult for a teacher to adopt every single style 
into each lecture to suit the needs of each individual, however more 
attention should be paid to students who are in need of extra help. 
Large class sizes make it challenging to produce a lecture that is easily 
comprehended for all, but with the right preparation and willingness 
from the lecturers, students with dyslexia will be able to get the most 
out of learning by using their preferred learning styles and effective 
techniques.

Auditory (listening)

The auditory learning style refers to learning through listening. 
Recordings, music and sounds are all methods a learner will use to 
process information. The use of sound and rhyming in information 
helps a learner to focus on the content of information. Malcom 
mentioned that his learning style is auditory, as reading and writing 
are not his strengths, however he is a good listener:

‘With learning, I like to listen. I’m a good listener. So I record my 
lectures and mentor sessions and make little easy simple notes for 
me to understand on the main points brought up. That’s how I learn’.
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Verbal (linguistic)

The final learning style discovered from the participants was verbal 
(linguistic). This learning style involves the use of written and spoken 
word. Learners tend to use methods of rhyming, acting out and role 
play for the processing of information. Public speaking and debating 
are also ways to help learn new information. Techniques include 
using mnemonics, assertions, acronyms or singing the information to 
a familiar jingle. Michael described how his verbal learning helps him 
to process and manage his workload:

‘I learn a lot verbally so I like speaking too. And I like listening to 
others speak then interpreting it in my own way so I understand… I’m 
also good at expressing myself through actions and role-play and with 
words and I apply this to learning, I use rhymes and acronyms and 
mnemonics to help with revision.

Self-concept

The final theme that derived from the data was self-concept, 
which was divided into strengths, weaknesses, self-image and self-
belief. This theme was more of the latent content category; this is 
more implicit and underlying because of the certain feelings gathered 
from the descriptions that participants shared of their experiences. 
By recognising their strengths and weaknesses, their opinions of 
their self-images and beliefs were later enhanced and they felt more 
determined to overcome their weaknesses. All participants ended up 
having a positive image and strong belief about themselves, with 
only a few minor weaknesses and more impactful and constructive 
strengths as an outcome. 

Self-esteem

The self-esteem of each participant was tainted growing up due 
to failings in school, being the subject of bullying and no one to 
understand them as well not understanding themselves. Their overall 
evaluation of their emotional state and own worth was very low. This 
was noted especially around secondary school time when each of 
the participants had better understanding of emotions and feelings. 
Morgan & Klein17 found that perceptions of self-esteem were likely 
to be lower among recently diagnosed adults. All participants suffered 
with lower self-esteem however some were more severe than others. 
This was the case for two out of five participants, however this may 
likely be due to the difference in age as both Janice and Maisy are a 
lot older than the rest of the participants meaning they are both mature 
students who spent some adult life undiagnosed. Maisy detailed that 
her self-esteem was affected mostly due to late diagnosis:

‘When I started university I was 27. Imagine what it was like to go 
through most of your 20’s bouncing through jobs and trying to get by 
thinking I was dumb. My jobs consisted mainly of retail and caring 
where little reading and writing was required. Only in my first year at 
uni which was my foundation year was I diagnosed. I was upset before 
this time by not knowing what was wrong with me, I would get cross 
with myself…I felt very low’. 

Self –belief

Once being diagnosed, self-perception altered for all participants in 
an encouraging way. The identification answered their questions and 
put an end to self-blame. In turn, an understanding about themselves 
and determination to succeed grew as they wanted to prove others 

they can accomplish challenges like anyone else. Michael described 
his image and self-belief as life changing:

‘Before I was diagnosed, I had no confidence and few friends. 
I didn’t know how to interact as I felt stupid so I didn’t integrate 
with some of the smarter kids. Then after I was diagnosed I finally 
understood who I was. I thought better of myself and was less bitter. 
Everyone noticed the transition and how much happier I was. It was 
life changing, I believed I could achieve anything I wanted to, and I 
believed I was different but unique. I was able to accept myself’. 

Malcom also expressed the positivity in his life since being 
diagnosed as dyslexic:

‘Things have changed drastically for the better. Like I said, things 
are more positive, I feel so much better about myself’.

Morgan and Klein (2000)17 believed that once a person is assessed 
in adulthood, they can have a significant impact on helping the next 
generation gain access to support and resources. Janice backed this 
belief up with her willingness and encouragement of helping other 
dyslexic students:

‘…being a mentor and I now have three students with dyslexia, 
and I actually love it because I feel like I’m coming from a place 
where we share the same problems…I want to do some work with 
that…to get other children to understand those with disabilities’.

A lot of the positive feelings were experienced also arose due 
the amount of support given. Before diagnosis, very little, if any 
help was being given to the participants which had a negative effect 
on their achievement’s and self-esteem. With the right support and 
encouragement from teachers, participants were given an extra booster 
with their self-esteem. The problems each individual faced and the 
severity of them varied, however all had very similar outcomes when 
it came to being given the correct and appropriate support. Riddick5 
spoke to mothers of children with dyslexia and found that the mothers 
who had teachers that understood their child better had formed a 
good relationship with their child helping improve their self-esteem 
and confidence. The mothers also emphasised the importance of 
encouragement and praise as being key qualities in relation to being a 
good teacher. By teaching students to overcome their weak points by 
compensating with their strengths, the person’s belief in themselves 
heightens as well as their confidence and self-image. Alice referred to 
such encouragement as a highlight of university:

‘I devour most of my free time in trying to find way to make my 
weak points stronger and overcome them. I compensate my weakness 
in reading by balancing it with my strength in art and design. My 
lecturer helps me to understand and overcome my weaknesses 
by using my strengths as a way to understand the material, like a 
learning style. Without the support and encouragement of my mentor 
and lecturers, I would have dropped out of uni...the support is the 
highlight of uni for me’.

Strengths/Weaknesses

Participants were asked to share what they perceived to be 
strengths and weaknesses when it comes to learning. All participants 
shared similar weaknesses including reading, writing and memory; 
however they all had different strengths. Some participants described 
their strengths as coping strategies, creativity and skills.
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Specific Learning Difficulties such as dyslexia are linked to a 
range of skills, which some participants mentioned having. Each 
participant saw these skills as a strength. Some skills can include 
the likes of creativity, visual-spatial skills, understanding how things 
work, practical activities, lateral thinking abilities and originality. All 
people with dyslexia will have comparative strengths and will often 
demonstrate great determination, motivation and perseverance. From 
diagnosis, those with dyslexia were more open minded as they became 
to comprehend the disability allowing them to feel more comfortable 
and less conscious of others perceptions of them. Dyslexia was 
considered a gift through the chances that were given to do things that 
others would require more time and effort to do so. Alice found her 
creative side to be rewarding and as a strength, and without dyslexia, 
she didn’t think her creative streak would have been revealed:

‘I would not change how I am, with a choice I would choose to 
have dyslexia every time. I love that my brain thinks differently and 
uniquely, I am very creative. I can think in pictures to construct ideas 
in my head, so I can imagine things vividly before I actually do them. 
Without dyslexia and the way I use my brain differently, I wouldn’t be 
able to do this’.

A common problem that all participants struggled with was their 
inability to express themselves in written form e.g. essay writing. 
Essays was the one thing that directly affected all participants. Miles 
& Varma42 revealed that the examination period for a dyslexic student 
was the most stressful time due to the pressures of working against 
time, careful and selective reading as well as writing excessively. It 
was very tiring and with students with dyslexia suffering from the lack 
of ability to express their thoughts on paper, many students described 
this as incredibly stressful. Michael expressed how much he struggles 
with the exam period:

‘I really struggle with my exams and assignments. Exams a lot 
more than assignments but still struggle with both…. I often feel like 
I’m going to fail and feel overwhelmed…. I hate exams. They are too 
hard. To sit there for 1-2 hours writing constantly is my worst night 
mare. I can’t concentrate. I can’t get any help I can’t even take a break 
it’s the worst experience ever’.

Note taking during lectures is another frequent problem, all 
participants faced difficulty with keeping up with the speed of the 
lecturer and making sense of what they were trying to write down. It 
is a complex skill for people with dyslexia as it places a heavy load 
on the working memory, which all participants expressed problems 
with their short term memory. This problem also produces issues due 
to the expectation of reading large amounts of text within a limited 
period. Ways of dealing with this involved the use of a dictaphone, 
pre-prepared lecture notes, and the use of a mentor/tutor. Having said 
this, all participants expressed strengths that they focus on more to 
outweigh the weaknesses. Some also mentioned trying to overcome 
their weaknesses by working on them to develop and turn those 
weaknesses into strengths. Michael shared how he has developed his 
weakness in his writing skills by using exercises to improve:

‘Over the years I have managed to develop ways of coping 
though. My writing has definitely approved with constantly doing 
new exercises and I do enjoy it I feel proud and I have accomplished 
something big when I can write in bigger amounts with few mistakes’.

Despite sustaining negative experiences, all participants considered 
dyslexia as a positive aspect of their lives instead of a negative aspect 

as it gave them all the option to be more creative and more determined. 
All participants were happy to disclose their experiences as being 
dyslexic and when asked if they think they would prefer a life without 
dyslexia, the answer was no. Identifying strengths and overcoming 
weaknesses is what all people with dyslexia will have to face for 
the rest of their lives, throughout uni moving towards employment. 
Overcoming weak points and gaining new strengths help to improve 
self-esteem and confidence. Self-esteem plays an important role in 
the development of an individual. Teachers and lecturers as well as 
parents and friends should all encourage and praise that person to help 
them improve their confidence and recognise their abilities.

All participants were overall content with the support they received 
from their university, however all shared similar views on the late 
diagnosis. Frustration and the feeling of missed opportunity as well 
as feeling let down by the education system were all views shared by 
participants. Through continuity of positive emotions, determination 
and motivation and support, participants and other people who have 
dyslexia will be able to achieve their goals and be just as successful as 
people who do not have dyslexia.43–45

Conclusion
As mentioned previously, people with dyslexia are consistently 

misunderstood by their family, peers and educators because there is 
no obvious signs as it is a hidden disability. This makes it increasingly 
hard to recognise and diagnose. Due to the small number of 
professionals and people within the education system who can identify 
the signs and relate it to the disability, people with dyslexia in the 
meantime have to endure negative experiences from their loved ones 
and teachers who can see potential in that individual but fail to explain 
the academic failings. As a result, adults who are accessed later in 
life have lower self-esteem compared to those that were assessed as 
children.17 Throughout this proposal during the analysis process, such 
negative feelings and emotions were expressed by all participants as 
all of them were diagnosed at a late age and all endured the lack of 
support throughout primary and secondary school. 

Voices of those coping with dyslexia is essential for future 
research, however, more research as mentioned before needs to be 
directed towards specifically the education system itself by targeting 
teachers, lecturers and those who control the examination process and 
regulations. Teachers and lecturers need to have raised awareness and 
appropriate training for managing dyslexia and other specific learning 
difficulties appropriately and effectively. Relationships should be 
established between the appropriate support teams and students 
with learning difficulties in order to create a cohesive process from 
each student. Coping strategies and preferred learning styles are 
indispensable to each individual student as these will help towards 
dictating their academic achievements. Communication channels 
between support services and supervisors with the student need to 
be accessible at all times without difficulty, this will help ensure the 
student to be positive and amicable throughout their journey of higher 
education. 

Some charities and institutions are already applying the diversity 
amongst their students and are developing their own programmes. A 
programme from teacher awareness called The ‘SPELLIT’ programme 
researched into literacy learning run by the Dyslexia Institute (an 
educational charity). This programme found that teachers were aware 
of dyslexia and able to identify children with literacy difficulties. This 
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is incredibly vital however, teachers involved in the programme often 
lacked the time and training necessary to follow up on the children 
who were identified as requiring extra support. Another weakness 
to this programme is that the Initial teacher training courses are 
very short and rarely involve more than basic awareness training. 
Even though specialist dyslexia training can be accessed through 
professional development courses, this extra course depends on the 
schools having sufficient resources. However, courses may vary 
significantly due to some courses being independently accredited, as 
there is no systematic scheme of accreditation. The British Dyslexia 
Association (BDA) says that “not all disability offices at universities 
are equally well trained and supportive”. 

From this lack of training and support or understanding of dyslexia, 
BDA specified that many intellectual and bright students often 
slip through education without being noticed for identification and 
diagnosis. From this, the BDA campaigns for training to be mandatory 
in teacher training courses. 

Another association, the Dyslexia Research Trust (DRT) also 
stress the importance for correct and appropriate training as well 
as early identification to ensure a brighter future for students with 
dyslexia. Dr Anna Pitt, a researcher of DRT said, “It is likely that 
dyslexics who make it to university are adept at creating effective 
strategies for coping with less familiar tasks presented when entering 
higher education”. The DRT are working towards identifying dyslexia 
in children before reading difficulties even manifest. Once identified, 
students in higher education with special needs should be able to 
receive the right kind of support to help them achieve as much as 
any other student. Teachers should encourage students with dyslexia 
to sit near to the front of the lecture in order to see and her clearly 
when it may not be possible to adapt the teaching style specifically 
for dyslexic students due the large number of students within the 
lecture theatre. Students should be encouraged to ask questions when 
something is unclear and to eliminate the reluctance to do so in front 
of a big audience as any questions raised can help the class as a whole. 

Identifying each students with dyslexia learning style is incredibly 
significant as mentioned before. All of the participants involved 
with this proposal stressed the importance of learning style and how 
their particular learning style is adapted to their studying to be able 
to understand the material and develop their knowledge in each 
module. For this, tailored support should be provided to ensure each 
individual gets the most out learning and education. Students should 
be helped with developing effective metacognitive strategies and 
should consider alternative forms of assessment that are not focused 
on the traditional written exam in order to give every student the equal 
amount of chance for academic achievement.

Another incredibly valuable and significant point raised from one 
of the participants in this study and from previous research is the 
need for an up to date assessment for dyslexia. A lot of students and 
children need to be correctly diagnosed and the assessment needs to 
be carried out by trained and experienced professionals whether they 
may be a psychologist or a teacher.9 Understandably, the difficulties 
of dyslexic adults do not end when university and studies are over, 
so the importance for awareness in the communities and societies is 
essential so appropriate support continues into the workplace unless 
the individual is able to go forward and enter a career where their 
position is minimised in the need of reading and writing. 

Future research will be useful to those with dyslexia as well as 
the families, friends, peers, teachers/lecturers and future employers 
around them. Dyslexia needs more research conducted on its origin to 
predict the likelihood of children being dyslexic in terms of genetics 
and brain differences. More research needs to be conducted into how 
support and guidance can be given, not just by institutions but from 
society as a whole. Coping strategies and learning styles as well as 
management need to be practiced and applied in the institutional 
settings with appropriate and professional training given. A must is to 
fund the research and training for early identification in children, and 
once diagnosed to follow guidelines in order to ensure that each child 
can receive the well needed support and advice to further them in their 
academic successes. Universities and colleges should be prepared to 
accommodate all the students and their needs, however good practice 
of such a nature should begin in school and continue throughout in 
higher education. 

Reflexive statement
The chosen subject of dyslexia became of interest to me a few 

years ago when I first started learning about it in A-levels at sixth 
form. Throughout my years at university, I have developed a greater 
understanding towards dyslexia, however it was still unclear to me 
on how we can improve the lives of those who have dyslexia. I was 
especially interested in the emotional and psychological effects that 
dyslexia might have in people’s lives: a hidden disability that could not 
be treated with drugs. I had several concerns initially when I pitched 
my idea to my supervisor; ethical considerations, sample size, and 
the general interest of the participants. Firstly ethical clearance was 
granted which put my mind at ease, however sample size remained 
a fear. There are many students within my chosen institution who 
have dyslexia, however only a small amount came forth to participate. 
This was frustrating yet saddening at the same time as the whole 
point of this study was to hopefully improve their quality of teaching 
and experience throughout university. It was recommended to gather 
at least six participants, however I only managed to interview five 
in total. Having said this, with my small sample, I was still able to 
gather a significant amount of detail in my data to help generate 
suggestions for future research. This led me to conclude that my 
sample size was appropriate for the amount of information provided, 
however a bigger sample and even sample (in terms of male to 
female ratio) would have still been more substantial, but this can 
be a suggestion for future research. There was also issues with the 
recruitment of participants as the online website used was not visited 
often. Recruitment mainly came through word of mouth and knowing 
participants who were eligible. This was not a predominant issue as I 
was still able to complete my study and gather detailed information. 
My experiences throughout the interviews with participants was 
insightful and extremely valuable to me. I gained the deepest insights 
of some of the participants who I thank for being so open and honest 
with me. I gained profound knowledge about dyslexia and was able 
to develop each new interview from the previous one by noting down 
and evaluating what went well and what could have went better. By 
practising this technique, the final interview felt completely relaxed, 
conversational and controlled without any issues or worries. Lastly, 
worries struck me with the difficulties in picking themes as there were 
so many identified in each interview. With all the rich and revealing 
details produced in each transcript, trying to characterise the infinite 
ways and feelings of each participants experiences’ deemed harder 
as more information was revealed. Having said this, I am satisfied 
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with the themes that arose as I believed they were complex yet easily 
comprehended enough for others to get the true picture. 

Overall, the experience throughout the study from start to end has 
been incredibly valuable and exciting to see my own work progress 
before my eyes. I have a professional interest in dyslexia and I believe 
this proposal has given me great insight and understanding into the 
subject.
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